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Abstract
Research shows that the cultural makeup of students in classrooms today in the United
States has changed from classrooms of the past. These changes demand teachers to
create classroom libraries that are culturally responsive. Culturally responsive classroom
libraries can increase student engagement, shape students’ reading identities, and provide
opportunities for students to create meaning with a text. This project examines what
research literature has studied regarding how culturally responsive pedagogy impacts
student identities, engagement through choice, books as window, mirrors, and sliding
glass doors (Bishop, 1990), and instructional practices. Using reader response theory, the
project focuses on tools to identify the cultures within classrooms and reflect on the
responsiveness of classrooms libraries to deepen connections with a text, shape students’
identities, and increase student engagement.
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Chapter One: Introduction
Problem Statement
Classroom libraries across the country lack books that are culturally responsive,
and that disparity can have a lasting negative impact and send a powerful message (Crisp
et al., 2016). The message that only certain people can be successful, smart,
hardworking, wealthy, desirable, or worthy, impacts the chance for students to shape their
identities (Boston & Baxley, 2007) and make meaning with a text (Freeman & Freeman,
2004). Students need to see that people of different races, genders, ethnicities, religious
groups, and those with physical or mental disabilities can go on adventures, stand up to
the bully, get accepted to college, or live happily ever after. If all students do not see
themselves in a text, they risk growing up with a skewed view of how the world really is,
and that can be damaging (Bishop, 1990).
Rationale
Culturally responsive texts are becoming more accessible for classroom libraries
across the country. In 2008, 3,000 books were received by Cooperative Children’s Book
Center (CCBC) and of those 3,000 books, 12.9% were about Black Indigenous People of
Color (BIPOC) characters whether primary or secondary. However, in 2019, 4,035 books
published by United States publishers were received by CCBC, and of those 4,035 books,
28.8% were about Black Indigenous People of Color (BIPOC) characters, whether
primary or secondary, while 71% were about white or animal characters (Cooperative
Children’s Book Center, 2021). While the number of books being published by United
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States publishers about Black Indigenous People of Color (BIPOC) is increasing, there is
still a significant discrepancy between them and the books about white or animal
characters and their representation in books. This lack of representation is impacting the
growth and progression of students in the Black Indigenous People of Color (BIPOC)
community. When BIPOC and Latinx students are exposed to culturally responsive
environments, they thrive in their academics (Tanner & Frank, 2013). Children have
greater comprehension skills when books align with their background and
experiences. Comprehension is the understanding and relating to what is occurring in the
book based on a student’s vocabulary knowledge, fluency, and decoding (Davis et al.,
2021).
Building culturally responsive classroom libraries can lead to a more culturally
responsive classroom environment, which helps prevent student disconnect from
school. Academic disconnection in African American males critically hurts their
academic performance leading to withdrawal from school (Osborne, 1999). “Failure to
be more responsive will result in a major loss of human potential, a price our society can
ill afford…” (Villegas, 1991, p.iii). At a time when human potential is so great with
current innovations and technologies constantly changing, ensuring that students are
connected to learning by utilizing the diversity within teachers’ classrooms is
paramount.
Furthermore, students need access to culturally responsive books in classroom
libraries because when all other variables are equal, the most important tool when
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predicting academic achievement is access to books (McQuillan, 1998). Books allow
students to see themselves, see others, and become part of different worlds should they
immerse themselves in the text.
Background of the Project
A teacher, as all people do, enters a classroom with preconceived notions about
different racial or gender groups. These preconceived notions are known now in the 21st
century as biases, but prior to the 21st century, they were known as “self-fulling
prophecies''; meaning the teacher makes judgements about the academic potential of the
student and develops different expectations for each student (Villegas, 1991). These
expectations then influence student confidence and self-esteem and can have a lasting
effect. Teacher biases can manifest themselves in subtle and implicit ways whether
intentional or not (Villegas, 1991). The books that are on classroom bookshelves can
send overt messages to students who are not represented on those shelves.
Culturally responsive teaching (CRT) is an instructional strategy that uses
students’ culture to make connections with students and the curriculum. In the 1900s
schools were segregated under Jim Crow laws. Jim Crow laws were state and local
statutes that separated people based on their race and were meant to keep Black people
marginalized (Jim Crow Laws, 2021). Schools during Jim Crow only taught Black
students skills that would allow them to do agricultural or domestic work which fit the
needs of the white economy. White voters would only fund Black schooling as long as it
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served their needs. Teaching Black children more than what they would need to work the
fields or work in the house would be education wasted or would possibly give Black
people the notion that they deserve more (Irons, 2004).
This practice of providing less to Black children included not only the information
or skills they were taught, but also the buildings they were taught in, the education of the
teacher who instructed them, and the textbooks they had access to. In North Carolina,
textbooks were not allowed to be interchanged between Black and White students - they
were required to stay with whomever used them first (American Federation of Teachers,
2004). This law prohibited Black students from gaining knowledge of modern-day skills,
trends, and opportunities and only gave them access to language and stories not reflective
of their culture. In 1954, the United States Supreme Court ruled that separate schools
based on race were unconstitutional after hundreds of students from a Virginia high
school walked out in protest due to poor learning conditions at the school (Bubar &
Zissou, 2019). This was a part of the beginning of the Civil Rights Movement which led
to school integration in the United States. With this integration, Black students were
given access to more books, however, those books still did not act as a mirror for their
lives and culture or show them a world unknown to them.
Culturally responsive texts on classroom library bookshelves validate students’
culture and background, therefore creating a more welcoming classroom
environment. Students must be given the opportunity to see how other people live and
survive in ways they may not be familiar with or even know existed (Davis et al.,
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2021). The student population of United States public schools is changing with an
increase in racial, cultural, and linguistic diversity (Diarrassouba, 2014) and the books
students have access to must adapt to this demographic shift. According to the National
Center for Education Statistics, in the fall of 2018, 47% of students enrolled in K-12
public school were White, which is a decrease from 2009’s total of 54%. Comparatively,
the number of Hispanic students increased from 22% to 27% (Racial/ethnic enrollment in
public schools, 2021). This shift in the number of Hispanic students attending public
schools must also be represented in the texts available to all students.
Dr. Rudine Sims Bishop wrote about the importance of books being windows,
mirrors, and sliding glass doors back in 1990. She said that books are sometimes
windows, offering views of worlds that may be real and familiar or imagined and
strange. But these windows can also be sliding glass doors if only the reader walks
through and becomes part of the world and books can be mirrors reflecting our own
human experiences back to us (Bishop, 1990). Dr. Sims Bishop understood that children
can gain great knowledge from books, not only by mastering the skill of reading, but by
internalizing the cultural knowledge that comes along with reading books about their
cultures as well as other peoples’. The need for culturally responsive texts is a necessity
that stems from a broader topic of culturally relevant pedagogy; this term too has
progressed over the years. Ladson-Billings described culturally relevant pedagogy as a
method of teaching that requires students to experience academic success, develop or
maintain cultural competence, and develop critical consciousness to challenge the current
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world (1995). Her definition is one that was shaped by other scholars and sociologists
who previously used terms like “culturally appropriate”, “culturally congruent”, and
“culturally compatible”. (Ladson Billings, 1995).
Statement of Purpose
The purpose of this project is to create a digital student inventory and student
interest survey to assess the cultural identities of my incoming students and what they are
interested in reading each year. Based on the results of the inventory and the survey, I
will then complete a digital teacher inventory of my students and my classroom library to
ensure that it reflects, validates, and empowers the students coming into my class each
year. A list of resources will also be created to guide purchase of books and other
materials that ensure the classroom libraries are culturally responsive. The project will
not be for all core subject areas and will only be for the English Language Arts (ELA)
classroom since the majority of independent reading and self-selected books choice
occurs there. This project is unique in that it requires the teacher to reach out to their
students to gain necessary knowledge to build a classroom environment that is culturally
responsive. It also provides resources to confirm culturally responsive bookshelves in
ELA classrooms.
By using this two-part inventory and student interest survey, I will be to ensure I
am creating a classroom environment that welcomes all and provides opportunities for
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students to access worlds that are beyond what they know or see what they are familiar
with in a different light.
Objectives of the Project
This project will:
•

provide a virtual tool to get to know incoming students’ cultural identities.

•

provide a virtual tool to assess student interest in different book genres and
topics of reading.

•

provide a virtual tool to assess classroom libraries on the level of culturally
responsiveness/relevance on a yearly basis.

•

gage the impact of culturally responsive pedagogy on students

•

provide teachers and school districts with a list of resources to add books that
are culturally responsive.
Definition of Terms

BIPOC: Black, Indigenous, people of color (Merriam Webster, 2021)
Culturally Responsive Teaching: Collective empowerment that rests on three criteria:
(a) Students must experience academic success; (b) students must develop and/or
maintain cultural competence; and (c) students must develop a critical consciousness
through which they challenge the status quo of the current social order (Ladson Billings,
1995).
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Jim Crow Laws: Discriminatory practices with the legal framework necessary for the
unequal treatment of African Americans (Edwards and Thompson, 2010).
Mirrors: Reflect aspects of our own lived experiences (Bishop, 1990)
Sliding Glass Doors: Allow entry and engagement with others in scholarship so that we
may act intentionally on personal, social, and structural occurrences in the world (Bishop,
1990).
Windows: Allow glimpses into and learn from other people’s lives (Bishop,1990).

Scope of the Project

This project will create two digital inventory tools and a student interest survey to
use in my ELA classroom to assess my classroom library for its cultural
responsiveness. It will also provide resources for where to purchase books to facilitate a
culturally responsive environment. While these tools will only be used by me in the first
year, the goal is to be able to share these with other teachers in a variety of content areas
in the future.
This project will address racial and ethnic disparities as well as gender disparities
in middle school and high school classroom libraries and education. It will address preCivil Rights Movement segregation in schools and the impact that has on current
classroom pedagogy. This project will not address mental or physical disabilities when it
comes to being culturally responsive.
This project relies on the willingness of ELA teachers to have a desire to create a
culturally responsive classroom and classroom libraries on a yearly basis. Teachers must
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have both inventories completed in order to truly assess if their classroom library is
culturally responsive based on their incoming students. Should either of the inventories
be missed or forgotten, the other is not as effective at assisting teachers in evaluating their
classroom libraries and facilitating culturally responsive teaching. Another factor that
could hinder the implementation of this project would be a lack of technology. Since
both inventories and the resource list will be digital, having access to a laptop or desktop
computer is imperative.
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Chapter Two: Literature Review
Introduction
Classroom demographics across the country are more diverse than they were
during most of the 20th century. According to the United States Census Bureau (2017),
from 1996 to 2016, the number of Hispanic students enrolled in grades 1st -8th increased
14.1% to 25%, and from 13.2% to 23.7% at the high school level. This growth in the
number of Hispanic students enrolled in schools highlights the need for a teacher to know
the background, as well as the reading background, of their students. This project focuses
on the importance of understanding the students sitting in teachers’ classrooms. This
knowledge teachers will gain allows them to create a classroom environment that
supports, connects, and shines a light on all cultures, races, and genders by including
books on their bookshelves that will help students grow by seeing themselves in a text as
well as truly seeing others. Therefore, the literature review will focus on identity,
culturally responsive pedagogy, the importance of engagement and how to engage kids
with texts, the importance of book choice. It will then narrow to address what window,
mirror, and sliding glass door books are and why it is important to use an inventory.
Theoretical Framework
The theoretical framework of this project is based around Louise Rosenblatt’s
transactional theory of reading or reading-response theory. John Dewey and Arthur
Bentley (1946) built on Rosenblatt’s ideas around transaction as they established the idea
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that the person observing something, and the object being observed, is affected by
whatever the observer is currently living through. And, that what is being observed could
be seen differently if the observer is in a different place in their life than previously at the
time of observation (Dewey & Bentley, 1946). This complements Rosenblatt’s thinking
in that “...the reader and the printed text can be viewed as an event that happens at a
particular time in a particular environment at a particular moment in the life history of the
reader,” (Rosenblatt, 1969, p.45). These life events/moments can alter what a reader is
experiencing at the time of reading; so, books that provide support for what is going on
and understanding to the reader during those life events/moments are crucial.
Reader-Response Theory
Rosenblatt’s reader-response theory articulates that when reading, what has
happened in the life of the reader in the past, as well as what is happening right now,
affects what the reader gets from the text at any given point (Rosenblatt, 1969). Students
read different types of literature depending on what they are studying, and the goal of the
information provided by the teacher. Rosenblatt referred to this as aesthetic and efferent
reading. During aesthetic reading, the reader is concerned with what they are living
through at that moment and how the text connects to it; whereas with non-aesthetic
reading, the reader is concerned with what will be left over after the reading is completed
- meaning, what can they remember from what they read and how can they apply to what
is being asked (Rosenblatt, 1994). When a student is reading for aesthetic purposes, they
are in it, for better or worse, good or bad, and they connect and feel what is happening in
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the text at that moment. This is traditionally the type of reading that occurs in language
arts classrooms. Whereas, when a student is reading for efferent purposes, they are
reading to retain information to be able to regurgitate it later for proof of comprehension this is common in subjects such as mathematics and science.
Aesthetic Reading. Aesthetic reading is the reading most language arts teachers,
and other humanities teachers, strive for their students to engage in. They seek for
meaning to be “evoked imaginatively” by the reader based on where they are in their life
(Nguyen & Henderson, 2020, p.4). While all students may read the same words on the
page, aesthetic reading relies on the reader to create meaning about what they read using
their background knowledge and lived experiences, past and present. This stance on
reading means that a reader could read the same text multiple times and, based on what
they are currently living through, they will create a different meaning from what they
read each time.
Rosenblatt (1994) said that aesthetic reading is concerned with what the reading is
“stirring up”. Language arts teachers often ask questions to see how the assigned text
resonated with the students. Questions like, “What popped into your head when you
were reading?” or “What did you feel when you read that line?” are asked because the
teacher is trying to obtain whether the student engaged in aesthetic reading. Aesthetic
reading is the goal of independently reading. Since independent reading puts the reader
at the heart of reading, what is “stirred up” is crucial. Students choose books based on
likes, interests, and experiences, and through those choices, they are able to aesthetically
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read and create meaning and connection with a text. Iser (1978) said that when a reader
enters the world of the story, “meaning is no longer an object to be defined, but is an
effect to be experienced” (p.10). This is the goal of aesthetic reading.
Efferent Reading. Efferent reading is focused on what will remain after the
reading is done—not so much about how the reader is engaging or connecting with a text,
but more with what knowledge is gained due to the reading. Rosenblatt (1994) said that
efferent reading is “primarily focused on what will remain as the residue after the
reading” (p. 23). This variation of reading is most common in mathematics and sciences
classes. However, Rosenblatt (1994) does point out that efferent reading can be
aesthetic. The experience/stance is always dependent on the reader—a reader can find a
text aesthetic, even if it is required for an assignment while another student can find a text
in ELA as efferent because they are only focused on answering questions about the text.
The stance is always dependent on the reader.
Research/Evaluation
The research analyzed and reviewed relevant to this project will be organized into
sections that define identity, culturally responsive pedagogy, engagement through choice,
books as windows, mirrors, and sliding glass doors, and instructional strategies.
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Identity
Identity is a term most people are familiar with, especially in recent
years. Merriam Webster (2021) defines identity as the fact of being who or what a
person or thing is. The idea of identity was first introduced by Erik Erikson (1968) who
explained identity as the development of a person in conjunction with the progression of
a society. Students’ identities are formed based on who they are around. People have
come to use their identity as a way to connect with a particular group and establish who
they are. Johnston (2004) writes, “Building an identity means coming to see in ourselves
the characteristics of particular categories (and roles) of people and developing a sense of
what it feels like to be that sort of person and belong in certain social spaces”
(p.23). Smith et al. (2020) found that students may benefit from school environments
that are focused on their psychological needs and positive identity exploration. Data
showed a significant correlation between school climate and positive academic support
and positive identity formation. Smith et al. (2020) stated that positive academic support
is associated with positive identity formation. Positive academic support within the
school climate can be achieved by a school providing interventions, Special Education
services, and culturally responsive classrooms.
Similarly, in a study of personal identity, self-efficacy, values and personality
traits among minority and majority groups, Fatma et al. (2019) describe personal identity
as the opinion of oneself that develops based on things one has no control over, such as
where one grows up or the color of their skin, or on things that can be controlled like the
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choices made in life. With that, self-efficacy is the belief in oneself that they can master a
skill. In this study, Fatma, et al. (2019) looked to determine the relationship between
personal identity, self-efficacy, values, and personality traits. They found that mastery of
reading skills with reading books that help develop who a person is, was a powerful
connection. Data specifically showed there is a strong correlation between personal
identity and self-efficacy in males within the minority group and females of the majority
group. This correlation highlights the importance of strengthening personal identity and
its formation in classrooms which can be aided by culturally responsive classroom
libraries. Neither majority nor minority groups had a stronger correlation. On the
contrary, the data showed that the need to build up personal identity and self-efficacy is
necessary in both majority and minority groups.
Culturally Responsive Pedagogy
The United States is known for being a diverse country, and with that diversity
comes a certain responsibility as a teacher—the responsibility to create classroom
environments that nourish and encourage the diversity within those classrooms. As
student populations have changed over time, the method by which teachers teach must
change as well. Ladson Billings (1995) defined the term Culturally Responsive Teaching
(CRT) as:
A collective empowerment that rests on three criteria: (a) Students must
experience academic success, (b) students must develop and/or maintain
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cultural competence, and (c) students must develop a critical consciousness
through which they challenge the status quo of the current social order.
(p.160)
CRT is the opposite of what has been happening in public schools in the past. CRT has
become the framework for Culturally Responsive Pedagogy (CRP). CRP is defined by
Gay (2002) as a set of practices “using the cultural characteristics, experiences, and
perspectives of ethnically diverse students as conduits for teaching them more
effectively” (p. 106). To reach students, teachers must teach to and through the cultures
of the students in their classes to make connections to texts and assignments, and when
choosing books for classroom libraries.
While there has been little formal research done on the effectiveness of CRP aside
from teacher self-efficacy reports (Sleeter, 2012), one study Debnam et al. (2015) looked
at the connection between observed and self-reported cultural proficiency teaching
practices and found that teachers self-reported a higher level of CRT than was
observed. Data from this study was collected from one hundred forty-two teachers in
three elementary classrooms and three middle school classrooms. Teachers had to selfassess based on their self-efficacy in teaching in a culturally responsive manner and then
were observed teaching and were evaluated using an observational assessment tool
regarding CRT. The study found what is common in schools today—while teachers may
be aware of the different cultures within their classrooms; they are not teaching in a way
that utilizes those cultures. “Results suggest that teachers who espouse more culturally
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responsive teaching strategies may be more successful in meaningfully engaging their
students in the classroom” (Debnam et al., 2015, p. 543).
CRT is more than just being aware of the cultures in the classroom. Rather, CRT
involves helping students make connections between their school life and their home life
by utilizing facets of their home culture to shape classroom instruction. In a study done
by Cruz et al. (2020), two hundred forty-five preservice and in-service teachers were
evaluated using a survey on their self-efficacy relating to CRT. What the study found
was that both preservice and in-service teachers felt most confident in their CRP when it
came to curriculum and instruction: designing instruction that met students’ needs and
using a variety of teaching methods. However, both groups of teachers scored lowest on
the items of cultural knowledge and building the home to school connection: being able
to greet English language learners in their native language and using examples from
diverse cultural backgrounds (Cruz et al., 2020). The study also noted that as a teacher
gains more experience, their self-efficacy in CRT improves slightly. But all students
deserve CRP and CRT practices that help bridge their home life and school life regardless
of the teachers’ years of experience.
Engagement Through Choice
Engagement. Engagement is a term that comes with many definitions, but
research literature has broken it down into three types: behavioral, emotional, and
cognitive (Fredricks et al., 2004). Behavioral engagement refers to the idea of
participation in academic, social, and extracurricular activities; emotional engagement
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relates to positive and negative reactions to teachers, classmates, academics, and the
school itself; cognitive engagement involves investment—how willing a student is to put
forth the effort required to master skills (Fredricks et al., 2004). Engagement affects
student performance, and those who struggle academically are more likely to drop out
(Fredricks et al., 2004). In a study done by Jung-Sook Lee (2014) data revealed that
students who had high levels of emotional engagement had higher levels of behavioral
engagement, which led to higher reading scores. This study used academic performance
defined by reading literacy. Behavioral engagement scores were derived from effort and
followed through on learning activities. Emotional engagement scores derived from
questions about belonging and making connections to others (Lee, 2014).
Comparably, research shows that there is a clear connection between academic
struggles, engagement, and socioeconomic status (SES). Tomaszewski et al. (2020)
studied the differences in engagement between students in high-SES and low-SES. The
study revealed that students from low-SES are less emotionally engaged in their school
and less behaviorally engaged which earned those students lower scores on their
standardized tests, while students with high-SES were more engaged and earned higher
scores on the standardized tests (Tomaszewski et al., 2020).
Choice. Choice is something that human beings desire from a very young
age. Choice gives people a sense of power, and with that power comes a level of pride
and autonomy. In a simple definition of autonomy, Lindley (1986) defines it as “selfrule” (p.5). Feelings of autonomy make choice beneficial, especially when people
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understand the value in the task they are completing (Beymer & Thomson, 2015). In a
laboratory study done to test the hypothesis of whether choice of reward impacts task
performance, results revealed that choice of reward positively impacted task completion
(Williams & Luthans, 1992). Research done by Deci and Ryan (1985) led to the creation
of self-determination theory that asserts that choice is an integral factor in supporting
autonomy, motivation, and healthful functioning.
Similarly, Patall et al. (2010) conducted a study on whether choice of homework
met learning outcomes, including intrinsic motivation, perceived competence, homework
performance, and academic achievement. Results from the study revealed that in-line
with self-determination theory, giving students choice of homework assignments led to
enhanced motivation and performance outcomes, and that choice is important in creating
classroom environments that support autonomy and motivation (Patall et al.,
2010). Also, the study showed that students who feel they are supported in their
autonomy, the desire for “self-rule” (Lindley 1986), from their teachers predicted
intrinsic motivation for schoolwork.
Engagement Through Choice. “Reading is an active process, one in which
readers use their background knowledge, diverse perspectives, and personal experiences
to make meaning of a literary text” (Woodruff & Griffin, 2017, p.110). Books can allow
readers to walk away with more than they brought to the reading (Johnson et al.,
2018). Dr. Rudine Sims Bishop (1990) established the position that books are sometimes
windows, mirrors, and sliding glass doors. In a 2011 study, researchers Ivey and Johnson
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found that when teachers shifted from whole-class readings to student self-selected
reading, engagement increased, and students felt a deeper sense of identity (Morgan &
Wagner, 2013). Research shows that when students read more, they understand more,
and are more likely to continue reading if they are given the opportunity to choose
(Allington & Gabriel, 2012). In another study by Ivey and Johnson (2013), research
showed that choice helped students expand their reading preferences.
Books as Windows, Mirrors, and Sliding Glass Doors
Windows. A window allows people to see into a space that is not the one they
are currently in. Literature is a powerful means to provide cultural understandings of
people's experiences that are different from one's own (Bishop 1990). In a study done to
understand how adolescent males of color make meaning from literature, Sciurba (2014)
found that for a particular student, seeing how others think about or handle a situation is
important to help him learn to value others’ perspectives. Books allowed him to “see”
how others handle things without having to personally experience something to gain
understanding. However, in a study done by Wanda Brooks (2006), research revealed
that, “Even for children of a similar ethnicity who read representations of themselves,
cultural complexity must be acknowledged...” (p.390). Put simply, not all non-white
students gain the same literary knowledge or make a meaningful connection to a
particular reading because not all non-white students have the same cultural
experience. Being able to use a book as a window allows students to “look” through and
recognize differences not only in other cultures, but within their culture as well. Learning
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and acknowledging cultural differences can help prevent racial misunderstandings and
help students move beyond stereotypes to appreciate the richness within all cultures
(Michael & Bartoli, 2014).
Mirrors. Mirror texts reflect the reader and their life experiences. Cox and
Galda (1990) emphasized Bishop’s stance on mirror texts by reviewing recently
published multicultural picture books, folktales, and novels. They stated that the stories
they reviewed acted as mirrors for minority students because it reflected and validated
familiar cultural experiences (Cox & Galda, 1990). In a study done to evaluate the
representation of Black male characters in Caldecott Award books from 1995-2020, data
showed that of the one hundred fifteen Caldecott books reviewed, thirty-eight had any
Black male characters. And of those thirty-eight books, about half featured Black males
as the primary character (Davis et al., 2021). Because of these books featuring Black
characters, Black students can see themselves reflected as heroes, knights, doctors, etc.
In another similar study of sixty-eight Caldecott Award books with human main
characters, findings revealed that 19% were Black, 4% Asian, and 1% Latinx between the
years of 1990-2015 (Koss et al., 2016). Scullin (2020) studied what mattered to eight
Black male eighth grade students when it came to reading group-chosen texts. Research
showed that all participants in the study valued race when reading the selected books,
commenting that they liked the book because the story was about a Black kid and that
one of them could “see” the character in his head because he was black too (Scullin,
2020).
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Sliding Glass Doors. “It is our imagination that leads us to invention, to
innovation” (Bishop, 1990, p. 20). While sliding glass door books may resemble window
books, the difference is that the reader is changed by the sliding glass door book (Johnson
et al., 2018). Sliding glass door books give readers the ability to become part of a world
that is unfamiliar by using their imagination. In a study to assess the impact of children’s
chapter book content on children’s beliefs about gender roles and how literature can shift
rigid beliefs, Kneeskern and Reeder (2020) found that prolonged exposure to
uncharacteristic gender roles may result in changes in student beliefs about stereotypical
gender roles. Students listened to a small section of selected books where the gender of
the main character was altered to reflect that of the stereotypical opposite gender
(Kneeskern & Reeder, 2020). This process revealed that students' imagination was
activated since the main character was against stereotypical gender roles. These books
allowed the students to “walk” through them and change the way they viewed characters
and their gender roles.
Instructional Practices
Student Surveys. Disinterested students fail to see the connection between what
they are learning and doing in school and their home life (Robertson & Padesky,
2020). Gay (2002) stated that culture contains many things, some which may be relevant
to teachers; some of those things are, “...ethnic groups’ cultural values, traditions,
communication, learning styles, contributions, and relational patterns” (p.107). Knowing
critical information about students helps create a culturally responsive environment that
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is engaging to students. In a study examining what elements create a culturally
responsive classroom, Rao and Morales (2015) found that teachers must possess certain
knowledge and skills to effectively teach in a way that is meaningful and maximizes
student strengths. Similarly, in a study conducted by Hollins and Spencer (1990),
evidence showed that African American elementary and secondary students had three
main themes about school: positive relationships between teachers and students affected
academic achievement, teachers’ responsiveness to students’ personal lives generated
positive feelings that led to increased effort in school, and they preferred for teachers who
made them to actualize their own ideas in completing assignments. To instruct with this
level of sensitivity, knowledge of students’ cultural backgrounds, learning styles, and
home traditions is necessary, and can be obtained through student interest
surveys. Surveys, or inventories, are an easy risk-free way to assess important details
about students (Polleck & Shabin, 2013) and provide valuable information regarding
student interest and engagement.
Reader Response Journals. Transactional reader response involves an
interaction between the reader and the text (Rosenblatt, 1990). Reading response journals
help students grow as readers because it requires them to use their background
knowledge to make meaning from the text (Wollman-Bonilla, 1989). McIntosh (2006)
studied her own ELA classrooms and her implementation of reader response journals and
found that students were able to engage with the text in a more aesthetic way which led to
greater meaning making. In addition to studying her own classes, McIntosh (2010)
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studied five novice ELA teachers and their use of reader response journals. She found
evidence of growth in their students’ responses to literature and enhanced writing skills.
To differentiate reader response journals to support students with disabilities,
teachers can add classroom discussions to the process; also known as “Reader Response
Plus” (Granger et al., 2007). Granger et al. (2007) studied how reader response journals
and classroom discussions aided students in reading comprehension and their attitudes
towards reading. Findings indicated that” Reader Response Plus” did improve reading
comprehension and students’ attitudes toward reading. Authors did note that teacher
prompts that required higher level responses led to greater comprehension (Granger et al.,
2007).
Access to Diverse Literature. Students have a right to educational opportunities
that help them make decisions about their role in their language, literacy, and life (Boyd
et al., 2006). These opportunities present themselves in the ability for students to choose
what they read through access to diverse literature. A study of school labeled struggling
readers’ opinion about their reading identity and their experience in traditional English
classes revealed that through involvement in a young adult literature class where students
were given choice of books to read, reading identities were expanded and motivation and
engagement increased (Glenn & Ginsburg, 2016).
Culturally responsive classrooms need not only focus on race or ethnicity, but
also gender equity as well. Blackburn and Buckley (2005) believe that all students
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should have opportunities to learn about the differences in gender and sexual identities
that make up everyone’s world. They see literature as a way of including LGBTQ topics
in education. Book talks offer access to diverse literature by exposing students to books
in a variety of genres, topics, and authors. In a study to raise reading volume in
classrooms, teacher-led book talks that focused on six different genres were
implemented, and results revealed students were engaged and wanted to know more
about the books and eager to read them (Wozniak, 2011).
Providing access to diverse literature aids students in interrupting the narrative of
a “single story”. In a 2009 TED Talk given by novelist Chimamanda Ngozi Adichie, she
defined a “single story” as defining people as only one thing over and over
again. Students need access to diverse literature to understand that not everyone’s
“stories” are the same. While people may have the same culture, their experiences are
never the same and by having access to literature that is diverse, students can create a
deeper understanding of the people they go to school with.
Home Literacy Interviews. Children become literate by participating in literacy
events originating at home (Heath, 1983). Literacy practices and events affect students’
engagement and interest in reading. In a qualitative investigation that looked at the
literacy practices of three low socioeconomic status (SES) mothers and their
preschoolers, researchers found that several practices, such as labeling, questioning, adult
modeling, and praise, enhanced literacy development (Curry et al., 2016). The most
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valuable of those practices was parent questioning to elicit understanding from the child
of what was read (Curry et al., 2016).
Weigel et al. (2006) studied how parental literacy beliefs differed and how those
beliefs affect home literacy environments and children’s literacy abilities. The data
proved that two groups of parental beliefs were present and influenced children’s literacy
abilities; one group believed that by reading books to their children it would help them in
school and provided access to knowledge and skills. The other group believed that there
was little they could do to prepare their children for school and that schools, not parents
are tasked with teaching their children (Weigel et al., 2006). In a similar study, Sawyer et
al. (2016) set out to understand the home language and literacy environments and
experiences of low-income Black and Latinx families with preschool children, as well as
mothers’ beliefs towards literacy. Their findings indicated that while a variety of
practices relating to literacy were in place, most mothers did not understand the
importance of the practice and their beliefs, and literacy practices were influenced by
outside factors (Sawyer et al., 2016). Knowing home literacy practices and beliefs by
utilizing home literacy interviews provides teachers with valuable knowledge that may
affect students’ interest and academic success.
Summary
Culturally responsive classroom libraries are necessary to help students shape
their identities and improve engagement. The theoretical framework that was reviewed
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for this project was that of Louise Rosenblatt and her transactional theory or reader
response theory. Rosenblatt established the theory that reading is a transaction between
the reader and the text, and that the experiences, past and present, affect the meaning they
made with the text (Rosenblatt, 1969). Within this theory there are two types of reading a
person does: aesthetic and efferent. Aesthetic reading occurs when the reader is focused
on how the reading connects to what they are currently living through. While efferent
reading focuses on the lasting impacts of the reading—what will remain after the reading
is done (Rosenblatt, 1994).
Erikson (1968) explained identity as a formation process within a person that
connects to the progression of a society. Peoples’ identities form based on what is
happening around them and how they respond to it. School climate and positive
academic support relates to positive identity formation (Smith et al., 2020). Self-efficacy
in reading and reading books that help students form their identities is strongly connected
in both minority and majority groups one study found (Fatma et al., 2019).
Geneva Gay (2018), one of the most prominent scholars on culturally responsive
pedagogy said, “You can’t teach what and who you don’t know” (p. 1). Knowing the
students sitting in a classroom affects how teachers teach. This is the idea behind
culturally responsive pedagogy. Gloria Ladson-Billings (1995) first referred to the
importance of culturally responsive teaching in the early 1990s, stating that it is a way of
teaching that empowers students to be academically successful while being culturally
aware to challenge the current state of things. A study of classroom teachers found that
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while they know of the different cultures in their classrooms, teachers are not teaching in
a way that incorporates those cultures into their teaching; but if they did, it may have an
impact on engaging students in the classroom (Debnam et al., 2015). Also, while
strength in curriculum and instruction are great, being able to greet students in their
native language or use examples from cultures of students sitting in the classrooms helps
to strengthen a teachers’ CRT practices (Cruz et al., 2020).
Providing students choice in the classroom is important when it comes to
engagement, reader identity, and culturally responsive classroom libraries. There are
three types of engagement students participate in: behavioral, emotional, and
cognitive. According to one study high levels of emotional and behavioral engagement
led to higher reading scores (Lee, 2014). SES and engagement have proven to be
connected. Students who are from homes identified as low SES are less engaged
emotionally and behaviorally and scored lower on standardized tests (Tomaszewski et al.,
2020). Choice may help raise those test scores and provide a sense of autonomy for
students. When given the choice of a reward, task completion was improved (Williams
& Luthans, 1992), and when given the choice of homework assignments, students had
enhanced motivation and performed better along with feeling supported in their
autonomy (Patall et al., 2010). When given a choice in self-selected reading, students
gain a deeper sense of identity (Morgan & Wagner, 2013) and expand their reading
identity (Ivey and Johnson, 2013).
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Books are essential for creating culturally responsive classroom libraries, as well
as powerful tools that can be windows, mirrors, or sliding glass doors (Bishop,
1990). Books as windows allowed one student to see and value other people’s
perspective on issues, and that was important to him (Sciurba, 2014). Even while reading
a book containing characters of similar backgrounds, one must account for cultural
complexities within a culture (Brooks, 2006), allowing that book to be a window to the
differences people have. Mirrors reflect a person and their experiences, and research
showed that thirty eight percent of Caldecott Award winning books between 1995-2020
had Black male characters (Davis et al., 2021). “Seeing” a Black kid in a book helped
one student like the book his teacher read to him because the character was Black like
him (Scullin, 2020). While seeing representation in a book is important, it is also
important to use one's imagination to understand things that are unfamiliar. Prolonged
reading of books with non-stereotypical gender roles can lead to changes in student
beliefs about gender roles (Kneeskern & Reeder, 2020). The use of imagination allowed
students to see the possibilities of each gender.
Instructional practices such as student surveys can foster a culturally responsive
environment by giving teachers knowledge that they can use to better understand their
students, which enhances engagement (Raos & Morales, 2015). Teachers can build a
classroom library that is culturally responsive by providing books that students show an
interest in based on results of surveys. Reader response journals are another practice
which can help students grow their reading identity by requiring them to use their
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background knowledge to make meaning with a text (Wollman-Bonilla, 1989). McIntosh
(2010) explained that reader response journals grew their students’ responses to literature
and enhanced their writing Furthermore, Granger et al. 's (2007) work with Reader
Response Plus showed an improvement in reading comprehension and student attitudes
towards reading. However, access to diverse literature is the backbone of culturally
responsive classroom libraries. Students who had a choice of what to read had expanded
reading identities and greater motivation and engagement (Glenn & Ginsburg,
2016). According to Blackburn and Buckley (2005), all students should have
opportunities to learn about gender differences and sexual identities that make up
everyone’s world. These opportunities that are made available by access to diverse
literature can prevent the creation of a “single story” (Adichie, 2009). To better
understand students' reading background, knowing their home literacy practices can be
very helpful. Learning of those home literacy practices can be done by conducting home
literacy interviews. Curry (2016) found that questioning of the child is the most valuable
practice in enhancing literacy development. While some parents believed that reading
books to their children would help them in school, others believed that there was little
they could do to prepare their children for school (Weigel et al., 2006). This valuable
information was gained using home literacy surveys.
Conclusion
Culturally responsive classroom libraries can help students build their identities
and increase engagement by allowing them to have choice in what they read. This choice
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can be reflective of who they are or insightful towards others around them in terms of
race and ethnicity or gender. Teachers play such an integral role in building these
libraries because they are part of creating a culturally responsive classroom based on a
pedagogy that requires teachers to teach in a way that utilizes the cultures within their
classrooms. Additionally, student achievement and autonomy can be enhanced by
culturally responsive classroom libraries because students are at the center of the
learning. Who they are is the basis for the libraries and allows them to utilize their
background knowledge to increase their meaning with text.
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Chapter Three: Project Description
Introduction
Classroom libraries across the country lack books that are culturally
responsive and culturally responsive bookshelves can strengthen and enhance students’
identities and their engagement in academics, which are components of CRP. When
students have a choice in what they read, books can help students see themselves
reflected in the text, see into an unknown or unfamiliar space, and engage their
imagination if they allow it (Bishop, 1990). Instructional strategies such as student
surveys and home literacy interviews can aid in creating culturally responsive
bookshelves because as Rao and Morales (2015) stated, teachers need certain knowledge
and skills to teach in a way that is meaningful and utilizes student strengths. The purpose
of this project is to create a way for teachers to learn of the cultures coming into their
classroom for the upcoming year and use that knowledge to assess their classroom
libraries and make the necessary additions to provide students with books that are
culturally relevant.
The following sections will describe the project’s components (i.e., inventories,
forms, prompts, interview, and list), explained in detail followed by the project evaluation
to outline criteria to assess project success. The chapter will continue with conclusions
about the project and finally, plans for implementation.
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Project Components
The appendices of this project are to be used in classrooms in the upcoming and
following years to assess and improve the cultural responsiveness of the teacher and
classroom. As previously mentioned, CRP is a set of practices that utilizes the cultures
within a classroom to teach in an effective way (Gay, 2002). The Student Inventory
(Appendix A) is the first tool that can help teachers acquire knowledge needed to be
culturally responsive. The Student Inventory asks questions regarding the ways by which
students identify in terms of race, gender, pronoun preference, transparency at home, and
openness at school. Along with the Student Inventory, students will need to communicate
their interest in book genres and topics by way of a survey (Appendix B). Both items
should be completed by the student within the first week of school and that data will be
reviewed and cross referenced using the Teacher Inventory (Appendix C). This is a
series of questions asked to truly assess the culturally responsiveness of classroom
libraries and provide valuable information to inform teaching practices for the
year. Appendix D is the final tool that students will need to complete which provides
teachers with additional necessary information regarding students’ culture relating to
home literacy environments. This is an interview for students to complete with someone
in their home that loves them and is responsible for them on a daily basis. Students will
ask questions relating to the family’s beliefs on literacy and its importance in the home.
Whenever the topics of race, ethnicity, gender, or sexual orientation come up,
students are generally apprehensive to talk because they are unsure of how the other
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students in the class will respond or react to something that may be said. It is because of
this apprehension that giving students a designated space to write their thoughts, feelings,
opinions, experiences, and concerns relating to a text is important. The Reader Response
Journal (Appendix E) can be created and used to deepen meaning with text and help
grow students' reading identities. To produce thoughtful responses, higher level
questions must be asked. Appendix F is an example of reader response journal prompts
that require students to think critically about what they read.
To grow a culturally responsive ELA classroom and library, books are the
backbone of this CRP. Through book talks done by students, everyone in the class will
be given access to books that may act as windows, mirrors, or sliding glass
doors. Directions for the book talk (Appendix G) should be read through and discussed
at the beginning of the trimester and reviewed halfway through. Book talks can be given
at any time during the semester or trimester, but for sparking interest, having students do
them when they finish a book they are particularly fond of, seems to ignite the most
interest and show the student’s level of connection to the book. Book talks can be done
in a variety of ways, but middle school students often need a lot of guidance to
communicate relevant information about their book, so a script is helpful to them
(Appendix H).
Aside from book talks, students need a way to learn of other culturally relevant
books available. Appendix I is a list of diverse books that cover a variety of categories
that reflect the interest of most middle school students. This list of books is in digital
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format because it is always a work in progress. The list includes books that were
published within the last twenty-four months and includes varying genres. The creation
of this list was influenced by compiled lists from online sources Cooperative Children’s
Book Center and The Colour of Us. Students will have access to the list for viewing
purposes, and as a class, we will decide what books we should add to the ever-growing
list. As a reflection, students will complete an end of the year survey (Appendix J) to
evaluate whether their interests and preferences have changed due to the CRP applied in
the class. The End of the Year Teacher Survey (Appendix K) will be used to assess the
effectiveness of the implemented CRP. Lastly, Appendix L is a list of online book sellers
that carry and highlight culturally relevant books. This list will be used when ordering
books to make classroom libraries more culturally responsive.
Project Evaluation
This project is intended for use during the 2021-2022 school year at my current
school. During the first week of school, students will complete an inventory (Appendix
A) and an interest survey (Appendix B), where valuable information about them will be
aggregated and the results used in a teacher survey (Appendix C) of the students and the
classroom library. To evaluate the effectiveness of this project, students will complete
and end of the year survey (Appendix J) to reflect on any changes that may have occurred
in the class as a result of the CRP implemented. I will also converse with students to
learn their opinions about the books in the classroom library and complete an end of the
year survey (Appendix K) reflecting on the cultural relevance of my classroom library
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compared to where it was to start the year. The success of this project will be based on
an increase in the percentage of books that reflect the current makeup of my
classes. Success would be measured by growth from one percentage range to the next,
with a goal of seventy five percent culturally relevant books in my classroom library.
Project Conclusion
Classroom libraries are an integral part of an ELA classroom. Students who have
access to classroom libraries read sixty percent more than students who do not (Neuman,
2003). The goal of this project is to provide a strategic way for teachers to learn the
cultural identities of the students and expand classroom libraries to provide books for
students that are culturally relevant which can enhance academic achievement and
improve student engagement. The research done for this project has underscored the
importance of knowing a students’ culture, book choice, engagement, student identity,
and the power of books. Findings have shown that when students are given a choice of
what to read, they are more likely to read more and understand more (Allington &
Gabriel, 2012). In addition to reading more and learning more, when students are given
the opportunity to choose books, they feel a deeper sense of identity and are engaged
more in academics (Ivey & Johnston, 2013). The components of this project allow for
student input and teacher reflection at the beginning and end of the school year.
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Plans for Implementation
As stated, this project is intended to be implemented in personal classroom the
first year with hopes of sharing with others in the future. Since CRP should not be
limited to one teacher’s classroom, upon successful implementation of it, this project and
its research, will be shared with grade level professional learning communities (PLC) and
department PLCs during district provided professional development in the following
year. The ultimate goal would be department wide implementation of this project. The
importance of culturally responsive classroom libraries is not limited to ELA; other
content areas such as social studies and science can utilize this project to make culturally
responsive books available in their classrooms as well.
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Student Interest Survey
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Appendix C
Teacher Inventory of Class & Classroom Library
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Appendix D
Home Literacy Interview
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Appendix E
Reading Response Journal Setup
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Appendix F
Reading Response Journal Prompts

Reader Response Journal Prompts
1. Why did you choose this book?
2. If you had to choose, what is a symbol that would represent this book?
Why did you pick that symbol?
3. Is the conflict in your book one that you have experienced in your life? Or
has someone you’ve known experienced it?
4. How are you feeling about your book right now?
5. One thing I enjoy about my book is…
6. One thing I’m struggling with in my book is…
7. Explain how you are different or the same as the main character in your
book.
8. What is one sentence or phrase that you read today that stood out to
you? Why did it stand out?
9. Would you want to be friends with the main character in your book? Why
or why not?
10. I think the relationship between ____________ and ____________ is
interesting because…
11. Do any of the characters in your book remind you of someone in your
life? Who? Why?
12. What is a lesson you can learn from your book or the characters in it?
13. Do you think the story would be different if someone else in the book told
it?
14. What is another title your book could have and still be meaningful?
15. What does the story mean to you?
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Appendix G
Book Talk Directions

Book Talk Directions

You will be delivering a brief (1.5 to 2 minute) book talk to the class this trimester
about the novel you have read during this trimester. The purpose is to give
exposure to books that are out there and convince the listener to read the book
you are recommending. A book talk is very similar to a trailer for a movie, which
shows you just enough information to convince you to watch the movie.
Introduction: Find an interesting, exciting, or mysterious quote to start off
your presentation. This quote will get the reader’s attention. Don’t just pick any
old quote… choose carefully and deliberately to try to capture the attention of the
audience. Also explain why you chose the quote. Clearly introduce your book by
giving the name and author of the book.
Middle: The middle of the presentation will cover the setting, characters, and
plot of the book without giving too much of the story. Tell a little where the book
is set, what kind of action or conflict is involved in the book, and what it is about
in general. Under no circumstances should you give away the ending of the
novel. Tell what your favorite part is and why. Also, tell and explain your rating
for the book.
Conclusion: Without giving away the ending, convince the reader that you
loved this book and that this is the book they want to read next. Remember to
include the genre and category here.
Visual aid: You will need to provide 1 visual aid that is representative of
something from your book. It can be something small like a stuffed animal that
may represent an animal from your book or something more meaningful such as
a suitcase, article of clothing, food item, etc.
Format Options:
Short Video (recorded ahead of time and played during presentation time)
Live presentation - you in front of the class during presentation time
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Appendix H
Book Talk Presentation Form

Book Talk Presentation Form
(Quote goes here)
_______________________________________________.
Hi, I’m here to tell you about a book I read this trimester, ______________ by
__________________________. This book is
_________________________ (genre) because __________________
_______________________________________________________.
In this book, ______________________ is the main character. The book is
set in _______________________and is about _________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
_______________________________________________________
___________________. My favorite part of the book is ______________
_______________________________________________________
___________________________________________. I connected to
this part because ___________________________________________.
My visual aid is a ___________________________________________
________________________. It relates to the book because __________
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_______________________________________________________
_____. I give this book _______ out of 10 stars because ________________
_______________________________________________________
_________________. You should definitely read ___________________
_____________________________________!
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Appendix I
Diverse Book List

Diverse Book List
2020-Present
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Appendix J
End of the Year Student Interest survey
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Appendix K
End of the Year Teacher Survey
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Appendix L
Where To Buy Culturally Relevant Books

Nationwide
1.
2.
3.
4.

First Book Marketplace - https://www.fbmarketplace.org/
Booksource - https://www.booksource.com/
Scholastic - https://www.scholastic.com/teachers/teaching-tools/home.html
We Need Diverse Books – An ongoing compiled list of diverse owned
bookstores broken down by state. https://diversebooks.org/diverse-ownedbookstores-you-can-support-right-now/
5. Barnes & Noble - https://www.barnesandnoble.com/
6. Amazon - https://www.amazon.com/
Locally
7. we are LIT - https://wearelitgr.com/

